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Introduction  

 

Who are we and how did we get 

here? 

These are questions we do not ask 

ourselves everyday yet when we do 

we are often able to say that some 

event, person, group or other 

influence was crucial in steering us 

into the position we find ourselves 

today.  Luck will probably be listed 

also as being important as would 

being ȬÉÎ ÔÈÅ ÒÉÇÈÔ ÐÌÁÃÅ ÁÔ ÔÈÅ ÒÉÇÈÔ 

ÔÉÍÅȭȢ  3Ï ÔÈÅÒÅ ÁÒÅ ÍÁÎÙ ÔÈÉÎÇÓ 

which have sought to guide us and 

help us develop into the people  we 

are today. 

Research tells us that our parents or 

guardians are the most important 

and influential persons in our life 

and this should come as no surprise 

as we are taught to do things from 

the minute we are born.  As we 

develop and become individuals, able 

to choose our hobbies,  interests and 

friends, our personality will govern 

what we do for the rest of our lives.  

So too does the way we behave, feel 

or think and all of these factors are 

part of the environment in which we 

live.  It is not difficult to see why a 

person exposed to some group or 

culture will follow that until life 

circumstances, for example, starting 

a family, will shift the direction 

which we are following. 

It is, therefore, a complex situation 

and one in which the personality of 

the individual is the most important 

feature in guiding us through life and 

this affects who we socialise with, 

where we work and what our 

ambitions are.  As we develop we 

ÏÆÔÅÎ ÓÅÅËȟ ÕÎÃÏÎÓÃÉÏÕÓÌÙȟ ÔÈÅ ȬÒÏÌÅ 

ÍÏÄÅÌȭ ÔÈÅ ÐÅÒÓÏÎ ×Å ÂÅÌÉÅÖÅ ÉÎȟ ×ÈÏ 

we want to emulate or who we 

admire.  In the present day we often 

associate that with famous people, 

like film stars, pioneers of science, 

great explorers or someone who has 

caught our attention and achieved 

the unachievable, perhaps under 

impossible circumstances. 

Organisations realise this when an 
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individual becomes a member or an 

employee and to ease people into 

what can be seen as a daunting 

environment, they can provide 

coaches or mentors to help ease the 

transition into the organisation.  

Thinking back to our own 

experiences joining school, starting 

our first job: however informally this 

happened, being befriended by a 

more experienced person made the 

transition all the more pleasant.  In 

educational institutions, student 

mentors often fulfil that role and 

provide an excellent introduction by 

alleviating fears and anxieties and 

feelings of inadequacy as we are 

suddenly swamped with a new 

system and often with no-one we 

know.  The success of these schemes 

are based on the fact that the 

mentor/coach had similar fears, 

experiences and apprehensions and 

they know the best way to overcome 

them and develop the skills to 

progress.  In the first instance, these 

are almost survival skills which 

rapidly develop into being skills 

allowing active participation with  

peers.and the key element in the 

success of these mentor programmes 

lies in two aspects: 

 1. Peers - A group of people of 

approximately the same age, status, 

and interests (as defined in the 

Oxford dictionary); and  

2. Having the same life experiences,  

for example, being a parent, juggling 

running a family and the need to 

provide a household income. 

The project participants writing this 

guide are very experienced in 

working with adults.  A loose 

definition of an adult for the 

purposes of the project are those 25 

years old and above.  The work with 

adults has been community based, 

through further and higher 

education, in work  or unemployment 

and in small business capacities.  

Working with adults is a most 

rewarding experience as there is 

much to admire in the determination 

of the adult to succeed despite what 

life throws at them and often they 

surpass the young person in 
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achievements due to their focus and 

need to succeed.  Adults also have 

high expectations in terms of what 

they are given: the quality and 

flexibility to enable them to achieve.  

They expect the best and when they 

get it, they are the first to express 

their gratitude often followed by the 

ÃÏÍÍÅÎÔ ȬÁÎÄ ÃÁÎ ) ÄÏ ÁÎÙÔÈÉÎÇ ÔÏ 

help other adults?ȭ  4ÈÉÓ ×ÁÓ ÔÈÅ 

catalyst for the project.  Our adults 

were asking what they could do to 

enhance the learning opportunities 

of  others following in their 

footsteps.  To return to training and 

education is one of the most 

daunting experiences faced by any 

adult so the questions is, how can 

we, in our organisations, support 

these adults returnees?   

The way we act, behave and our 

aspirations are what governs us as 

ȬÒÏÌÅ ÍÏÄÅÌÓȭȢ  -ÅÎÔÏÒÉÎÇ ÁÎÄ 

coaching schemes targeted by peers 

fulfil that role perfectly and as any 

persons flicking through webpages 

or books will soon realise there are 

many ways that these programmes 

can be delivered.  Often it is a one-to-

one process, which may involve 

payment and, to ensure the quality of 

provision, is often defined by 

relatively fixed guidelines like the 

frequency of meetings.  Our adults  

can also benefit greatly from such 

schemes, particularly when matched 

up with peers.  This project did not 

seek to emulate the existing very 

successful programmes but felt that 

the nature of the adult returner to 

training and education had an 

additional set of needs and 

controlling factors that required to 

be addressed in a flexible yet 

meaningful way.  Examples of this 

are the availability of adults, their life 

experience and, usually, severe lack 

of confidence. 

The Caspan project has very high 

expectations in working with the 

adult returners and has the 

advantage of being run at the behest 

of the adults themselves.  In this 

guide we hope to explain to the 

reader what we intended to do, 

under the terms of the project, what 
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we achieved, our successes and the 

challenges that lie ahead on what has 

been an exceptionally rewarding 

experience for all the staff and adults 

involved.  It is a tribute to all those 

who participated that we have been 

able to write this guide and we hope 

that the project will continue and 

develop in the years ahead. 
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Creating and Adult Support Platform and Network  

 

Project partners : 

- Scottish Wider Access Programme West  Access Consortium, Glasgow, 

Scotland ɀ coordinator  

- Poeȟ ÓÐÏÌȢ Ó ÒȢ ÏȢ .ÏÖĻ *ÉéþÎȟ #ÚÅÃÈ 2ÅÐÕÂÌÉÃ 

- &ÏÒÍÁÒÅ 3ÔÕÄÉÁȟ )ÁĥÉ ȟ 2ÏÍÁÎÉÁ 

- )ÎÓÔÉÔÕÔÏ ÄÅ %ÎÓÅđÁÎÚÁ 3ÅÃÕÎÄÁÒÉÁ &ÒÁÎÃÉÓÃÏ 'ÉÎÅÒ ÄÅ ÌÏÓ 2ÉÏÓȟ 

Alcobendas, Spain 

- -ÅÒÓÉÎ "ÏÚÙÁÚą (ÁÌË 

%øÉÔÉÍÉ -ÅÒËÅÚÉȟ -ÅÒÓÉÎȟ 

Turkey 

 

Project description  

This project seeks to be 

innovative by the setting up of an 

adult volunteering group to act as a 

source of information, advice and 

guidance for disadvantaged adults, 

with or without basic education, as a 

first port of call.  Adults are best at 

informing adults, they know their 

fears, apprehensions and the 

constraints that go hand in hand 

with being an adult ɀ families, carers, 

finance, worth and self esteem.  It is 

these issues which our volunteering 

adults addressed through a support 

service which they, after training, 

managed overseen by project 

coordinators. 

This project created, using the 

volunteers, an adult support 

platform. This gave adults the 

opportunity to share ideas, discuss 

fears and anxieties, and give support 

to new and existing learners, all 

delivered by learners who are 

already able to act as role models. 

The partnership sought  innovative 

ways of engagement, material 

Partners at project meeting  
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production, participation in 

promotional events and 

international collaboration.  In 

producing a dialogue between adult 

forums, from all partner countries, it 

gave a focus to lifelong learning as a 

solution for social, economic and 

professional difficulties , active 

citizenship lethargy and a lack of 

intergenerational learning within 

families by changing attitudes, habits 

and where appropriate, the 

perception of their own and their 

children's future education. 

The objectives of the partnership 

were to support disadvantaged 

adults through the establishment of 

an innovative platform/forum for 

adult peer support in which current 

and past learners will be the driving 

force to influence, support and guide 

new participants and steer 

the production of relevant 

materials.   

It was our learners who have said 

that they are strongly influenced by 

their peers and would not have 

joined an activity/programme 

without peer encouragement and 

support.  

This project  set up, within each 

partner country, an adult network 

platform, a group of present and past 

learners who have volunteered to act 

as a source of information for others.   

Our approach to the objectives was 

from the adult learnersȭ point of 

view.  This project was very much 

learner driven and from initial 

discussions, held with learners in our 

partners countries, they wished to 

use new and old technologies in 

acting as role models and mentors 

through their learner support 

platform.   

Mentoring  

activity  
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Training  in CASPAN project 

 

Introduction  

/ÕÒ ÁÄÕÌÔÓ ÁÒÅ ÏÕÒ ÐÒÅÆÏÒÍÅÄ ȬÒÏÌÅ 

ÍÏÄÅÌÓȭȢ  4Ï ÅÎÓÕÒÅ ÑÕÁÌÉÔÙ ÁÎÄ 

consistency we have developed a 

programme to provide a reference, 

awareness raising and training of the 

adults in the Caspan project.  The 

basis of the programme follows that 

of mentoring as the principles and 

role of the mentors are very similar, 

where differences can exist these are 

in relation to how the role models 

act, for example, face-to-face 

meetings at specific events or having 

access to the adults through a 

Facebook page.  The guide does not 

dictate how role models facilitate 

their activities and the guide shows 

how the partners have implemented 

their activities to reflect the 

circumstances in their environment. 

This guide is freely available to all 

individuals and groups both from the 

project partners and the project 

website at: 

http://www.poe.cz/index.php?file=p

rojekty -eu/caspan 

 

The training programme has been 

split into 4 sessions and has been 

written as a series of bullet points 

which can be either used directly or 

transposed into a PowerPoint 

presentation.Although not 

specifically mentioned in the bullet 

points below, but as a matter of good 

practice, it is recommended to take 

time to discuss the outcomes of the 

session, to have feedback after any 

group work, to make summaries  of 

the salient points at the of the 

session and evaluate the session with 

the participants. 

http://www.poe.cz/index.php?file=projekty-eu/caspan
http://www.poe.cz/index.php?file=projekty-eu/caspan
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Session 1 

The principles of Mentoring  

¶ What do we mean by Adult 

Mentoring?  

o Discussion 

o Imparting knowledge 

o Sharing expertise 

o Teaching 

o Informal contact 

o Impartial Guidance  

 

¶ Why do we need mentoring?  

o Discussion 

o Aid progress 

o Become more familiar sooner 

o Genuine help ɀ a form of trust  

o Impartial  

o Friendly 

o Applicable to oneself 

o Presented by a peer 

 

¶ What would we describe as 

good features of a mentor?  

o Discussion 

o Gender balance? 

o Age balance? 

o Good listener? 

o Someone who is genuinely 

interested? 

o Not connected with the 

establishment 

o Impartial and Independent 

o Honest 

o Supporting 

o Always there? 

 

¶ Where in our lives would we 

have appreciated a mentor?  

o Discussion 

o School 

o A peer role model ɀ friend, 

colleague, film star 

o In our community 

o Workplace 

o Family 

Picture from the training session  



Creating and Adult Support Platform and Network 

15 

 

 

¶ Mentoring  

o Usually workplace 

o Educational establishments 

o Generally a very supportive 

activity  

o Has to be structured 

o Has to be supported 

 

¶ Best asset of any organisation 

are the right people.  

o You, our adult learners are the 

right people 

Á You are listened to 

Á You present yourselves as 

experienced persons 

Á You have ideas and 

enthusiasm 

o How then do we capitalise on your 

expertise as adult leaners 

Á Providers on guidance? 

Á Support? 

Á Sharing experiences? 

Á Other? 

 

¶ Mentoring in Caspan  

o Adults giving guidance and 

support 

o How to facilitate this?  

o A local network of volunteers 

o Working in conjunction with 

college staff 

o Receiving training as mentors 

o Supported,  materials,  training,  

networking  

o Sharing with international 

partners 

 

¶ How do you think mentoring 

could be integrated into your and 

colleagues activities?  

o Discussion 

o A point of contact 

o An assigned person  

Á At what stage? 

Á A guidance source? 

Á A network? 

o On the phone 

Picture from the trening session  
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o Facebook (social media) 

o Remotely/ at a physical distance 

 

¶ How can we best implement 

Mentoring?  

o Discussion 

o Setting themselves up as a 

voluntary group 

o Developing materials for 

publication, website, vidcasts  

o Investigating the best means to 

influence and support other adults ɀ 

social media? Skype, chat? 

o Participation in local information 

sessions 

o Setting up links with other peer 

groups 

o Using the mobility exercises to 

explore: implementation, innovation 

and guidance. 

 

 

 

Picture from the training session  
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Session 2 

The mentor  

¶ The role of the mentor  

o Inspire / Motivate 

o Open communication 

o Establish trust 

o Non-judgemental 

o Share experiences (empathy) 

 

¶ Group work 1  

o Divide into pairs and discuss 

and write down what you think are 

attributes of the mentor 

 

¶ Attributes of the mentor  

o Feedback 

o Good communicator 

o Good and active listener 

o Person able to demonstrate 

sympatric approach to sensitive 

issue 

o Able to maintain 

confidentially (confidant)  

o A facilitator 

o Sameage/gender/life 

experiences/status? 

 

 

 

¶ Group work 2  

o Divide into pairs and take  

turns to ask questions about the 

other person, say 2  minutes each, 

(note you do not have to tell the 

truth but be comfortable) 

o This is the attributes in-action 

o Feedback to the group what 

you learned about your partner 

o Feedback to the group on how 

comfortable you felt 

 

¶ In light of your role play, 

what makes a good mentor?  

o Listener 

o Able to ask the right questions 

o Non-judgemental 

Picture from the training session  
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o Open questioning? (closed 

questioning is a question which 

needs a yes or no reply) 

o Eye contact 

o Non fidgeting 

o Not constantly looking at 

distractions 

 

¶ Group work 3  

o In different pairs 

o Through dialogue with your 

partner, suggest traits  that a mentor 

is NOT! 

o This should include what you 

perceive as boundaries that should 

not be crossed. 

 

¶ What a Mentor is NOT 

o Counsellor 

o Professional adviser 

o Very close friend? 

o Someone available night and 

day 

o Someone who cannot be 

relied upon 

o Teacher 

o Someone who is 

confrontational. 

Pictures from the training session  
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Session 3 

Body Language 

¶ Body Language 

o Analysis of communication 

Á 55% non-verbal 

Á 38% voice 

Á 7% what you say! 

o Non-verbal communication 

o Examples of body language 

o Is body language essential? 

o Other means of 

demonstrating good mentoring  

 

¶ Group work 1   

It is recommended that any 

confrontational video is played (can 

be accessed via YouTube or similar) 

and played without sound to the 

attendees. 

o Divide into pairs and discuss 

and write down some of the body 

language that you are about to 

observe during the video. (Try not to 

lip-read) 

¶ Watch the video again but this 

time with sound 

 

¶ After watching the video 

again but this time with the sound on 

o How accurate was your 

assessment of the scenario from your 

observations? 

o What body language did you 

observe correctly? 

o What body language did you 

miss? 

o Body language is important 

but not the whole story? 

o Some mentoring is unlikely to 

be face to face perhaps via social 

media. 

 

¶ Example of some common 

body language gestures  

o Facial ɀ Happiness, Sadness, 

Fear, Disgust, Surprise, Anger 

o Eyes ɀ wide (interest), direct 

contact (attentive), sideways 

(remembering) 

o Mouth ɀ laughing (relaxed), 

biting lip (tension), twisted (mixed 

feelings), faked smile (displeasure) 
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o Head ɀ nodding (agreement), 

slow nodding (in agreement), 

forward and upright (Interest)  

o Want more? Many websites 

provide these. Among them is: 

http://www.businessballs.com/b

ody-language.htm 

 

¶ Caution  - Just when you 

thought ɀ ×ÅÌÌ ÔÈÁÔȭÓ ÉÔ ÔÈÅÎȟ ) ÃÁÎ 

now read people. 

o Do not judge a person solely 

by their body language. 

o Take the person's culture and 

beliefs into consideration. 

o Always consider that a 

person's body language might be 

influenced by a medical condition, 

tiredness etc. 

o Always communicate more to 

give evidence to your feelings 

o Pay attention to 

inconsistencies.  

 

Contact dance exercise  

http://www.businessballs.com/body-language.htm
http://www.businessballs.com/body-language.htm
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Session 4 

Communication  

Attributes of a Communicator  

o Clear and Concise  

o Understanding  

o Empathy  

o Effective Listening 

o Asking for Clarification, when 

Necessary 

o Adherence to the Facts 

o Awareness of Body Language 

o Provision of Proper Feedback 

o Inclusion of Praise, when 

appropriate  

o A positive attitude  

o A sense of humour 

 

Listening (use a listening exercise 

from the internet)  

o Stop, Stop, Stop, Stop, Stop 

o Following directions 

o Logical Listening exercise 

Group work 1  (examples from the 

internet)  

Å An electric train is travelling south 

from York to London and the wind 

is blowing from the east. Which 

×ÁÙ ×ÉÌÌ ÔÈÅ ÔÒÁÉÎȭÓ ÓÍÏËÅ ÂÌÏ×ȩ 

Å Answer:  Nowhere. It is an electric 

ÔÒÁÉÎ ÓÏ ÉÔ ×ÏÎȭÔ ÈÁÖÅ ÁÎÙ ÓÍÏËÅȢ 

Å 9ÏÕȭÖÅ ÊÕÓÔ ÄÕÇ a hole six feet 

deep and six feet wide. How much 

dirt would there be in the hole? 

Å Answer:  There would be no dirt 

as you have taken it out of the 

hole. 

Å Some months have 30 days, others 

have 31 but how many have 28? 

Å Answer:  12 ɀ all months have 28 

days or more 

 

Asking questions  

o Before you ask 

o Closed and Open Questions 

o Funnel Questions 

o Probing Questions 

o Leading Questions 

Picture from the training session  
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o Rhetorical Questions 

o Mind tools 

http://www.mindtools.com/pages/a

rticle/newTMC_88.h 

 

Exercise in pairs  

o Split participants into pairs. 

Instruct participants to decide who is 

A and who is B.  

o A will be the speaker and B will be 

the questioner.  

o Each participant will get the 

chance to play each role once.  

o Person A will briefly (in one 

sentence) introduce a situation 

he/she recently encountered  

o at work or in personal life. This 

may be a challenge, problem or 

accomplishment.  

o  For example,  

Á I started a new hobby 

Á A friend complained about my 

work to my boss  

Á I received an email/letter from a 

friend 

Á ) ÈÁÖÅ ÁÎ ÁÍÂÉÔÉÏÎ ÔÏ ÂÅ ȣȾÄÏȣȢ  

o Don't get too personal and ensure 

you are not letting out secrets! 

o 0ÅÒÓÏÎ "ȭÓ ÔÁÓË ÉÓ ÔÏ ÑÕÅÓÔÉÏÎ ÔÈÅ 

speaker, using a combination of open 

and closed questions. The goal is to 

fully understand the story, getting as 

much detail as possible.  

o Person B should listen carefully to 

the speaker and periodically 

summarize what he or she is hearing. 

Person A can then provide feedback 

ÏÎ 0ÅÒÓÏÎ "ȭÓ ÓÕÍÍÁÒÙȢ  

o Each person plays each role for 

about five minutes.  

o The roles are then reversed, and 

the exercise is repeated.  

 

Picture from the training session  

Feedback 

o Answer the following questions:  

Á How did the exercise go?  

Á How easy/difficult was it to find 

the right questions to ask?  

http://www.mindtools.com/pages/article/newTMC_88.htm
http://www.mindtools.com/pages/article/newTMC_88.htm
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Á What benefit came from asking 

the questions?  

Á Did you find value in summarizing 

what you heard? If yes, in what way 

was it helpful? If no, why was it not 

helpful?  

o Personal reflection  

Á What did you learn from this 

exercise?  

Á How will this change/affect your 

oral communication?  

Á Is there anything you may wish to 

change in the way you communicate? 

Á How did you feel to the questions? 

 

Next Steps and How to sustain the 

project in your area.  

o How to take forward what we 

have learnt? 

o Can we continue to develop our 

skills? 

o Ideas for integrating our skills in 

our role-model/mentoring capacity 

o What are the next stages for the 

project? 

o Ideas for the next event 

o Continuing to provide an adult 

mentoring service 

o Marketing?

 

 

The 4 training sessions are designed to prepare the adult as a role model; to 

communicate with other adults and act as a reference guide for them.  How 

organisations and individuals facilitate the principles of role models is totally 

dependent on the circumstances of the organisation since role models can 

have an effect at a distance but can have an even greater impact with face to 

face encounters.  If in doubt about how to engage with adult learners, think of 

the role models you have followed and how they influenced you. 
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Caspan project ɀ partnership description  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SWAPWest in conjunction with its 

partner organisation Argyll College 

UHI are working together in the 

Island of Bute, in the west of 

Scotland, to promote the aims of the 

project Caspan. 

Argyll College UHI is an academic 

ÐÁÒÔÎÅÒ ÏÆ 3ÃÏÔÌÁÎÄȭÓ ÎÅ× ÕÎÉÖÅÒÓÉÔÙȟ 

The University of the Highland and 

Islands.  Argyll College UHI provides 

a range of courses over a wide range 

of subjects and delivers these at local 

centres in Argyll. it has 11 main 

centres and 5 smaller centres are 

located throughout Argyll and the 

Islands.  The centres offer a wide 

range of further and higher 

education courses in what is one of 

the most beautiful, but 

geographically fragmented, areas of 

Scotland. 

This is achieved through each centre 

Scottish Wider Access Programme 
(SWAPWest), Scotland 

Project meeting in the Island of Bute, Scotland  
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being equipped with computers, 

high-speed internet access, video 

conferencing facilities and student 

study areas. In this way the College is 

able to offer a flexible approach to 

learning, allowing individuals to 

study by open and online learning as 

well as through face to face teaching. 

As one of 13 partners that make up 

the University of the Highlands and 

Islands, it can offer students access 

to an exciting and ever increasing 

range of higher education courses in 

addition to our numerous further 

education options. 

SWAPWest, which is based in 

Glasgow, works in partnership with 

colleges and universities throughout 

the West of Scotland.  They facilitate 

Access programmes, in a variety of 

subject disciplines, promoting Access 

for adults returning to education, 

working with partners to pilot pre -

access programmes and support 

activities to encourage a greater 

participation in education for adults 

through special initiatives and 

European programmes.  A key 

element of their activities is 

providing independent and impartial 

advice to adults about opportunities 

to access higher education.  Once an 

adult is enrolled on a SWAPWest 

programme, they are supported with 

a customised programme, support 

though specially identified tutors and 

a host of guidance measures all 

aimed at the adult returner.  Since its 

inception in 1987 more than 19500 

students have enrolled and have 

taken the SWAP route to return to 

study. 

Both Argyll College UHI  and 

SWAPWest are committed to 

CASPAN as an innovative approach 

to encouraging our adults to return 

to education.  The initiative was 

based in Rothesay, on the Island of 

"ÕÔÅȟ ×ÈÅÒÅ ÔÈÅ ȬÒÏÌÅ ÍÏÄÅÌȭ ÍÅÎÔÏÒÓ 

were recruited, trained and based in 

the College using it as a place to 

work , develop and use the facilities.  

The project was managed from there 

by the Centre Manager Linda 

McLaughlan. 

Local volunteers were recruited by 
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advertising in the local paper and 

around the island and on the local 

radio stations.  Local organisations 

were approached and presentations 

were given to interested groups and 

individuals.   Past Argyll College 

students were also approached and 

initially a total of 12 individuals 

volunteered.  The learners who 

volunteered were staff/students who 

were currently enrolled/employed at 

the college, ex-students, some of 

whom were in employment and 

some unemployed.  There were also 

learners who were unemployed and 

who had not previously been 

enrolled at the college. 

  

 

 

POE Ltd is a Private organization 

providing a range of educational 

services to adults. POE was founded 

on 8 November 1993 and since then 

they have worked on  the principles 

of providing, quality and 

professionalism. They are constantly 

improving and expanding Their 

work , which takes into account the 

human dimension allows them to  

POE, Ltd 
Czech Republic 

Project meeting in Ostrava, Czech Republic  
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help their  clients  remain in the 

labour market or progress into 

education and have a good quality of 

life. Their main activities are: 

motivation and counselling for 

unemployed people, teaching of 

computer skills, soft skills, hard skills 

and general skills, accounting and 

economics, realisation of projects to 

encourage disadvantaged adults to 

return to learning and to work 

placements.  They have wide 

experience with projects, funded by 

ESF, which are focused on different 

target groups.  

For the CASPAN project they chose 

another type of disadvantaged group 

who, through  mentoring, could start 

a new phase of their  education. The 

first group  was with mothers who  

planned to go back to the job market 

and needed support or help on how 

to do it - how bring together families 

and work life. In this case they 

cooperated with Ȭcentrum for 

mothersȭ. Another group were 

people with disabilit ies (physical and 

mental). Through mentors and 

mentoring we tried to help them Ȭget 

new energyȭ for return ing to 

education and work.  

 

 

 

 

FORMARE STUDIA is a training 

centre founded in 2007, with the aim 

of supporting adults in education. 

During the last 4 years, FORMARE 

STUDIA, has organized workshops 

with active people and with 

youngsters who recently graduated 

and are  entering the active working 

life. It is very important for all the 

members of our association to 

continually develop their abilities to 

be able to deliver good quality 

workshops to all our students. That 

is why the CASPAN project had a 

major contribution in developing 

their  members know-how. The 

FORMARE STUDIA  
Romania 
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collaboration with new institutions 

has improved the way they work 

inside our association, has boosted 

their  ÔÅÁÍȭÓ ÍÏÔÉÖÁÔÉÏÎ ÁÎÄ ÈÁÓ 

brought  them to new partnerships 

with local educational institutions. 

The target group of the project is 

constituted of active people working 

in various organisations. Due to this 

fact, FORMARE STUDIA is now better 

known and appreciated within their  

local community.  

Some of the main gains their  

association had from this project are: 

they have diversified their  working 

methods, they now have more 

partners within the project and this 

will help them in the future project;, 

all those who have worked within 

this project have learnt a lot of new 

things about the culture and the 

traditions of the partner countries: 

they have improved their social and 

collaboration abilities, the members 

have become more motivated and 

they would welcome the opportunity 

to participate in  similar new 

projects. 

In recruiting the target group in the 

Caspan project, the project team 

posted information on Formare 

Studia web site and Facebook page, 

created flyers and distributed news 

articles through a  local radio station.  

Project meeting in Side, Turkey  
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The target group was initially  

formed of 30 adults but at  the end of 

the project we have recruited  38. 

They were talking about the 

ÁÓÓÏÃÉÁÔÉÏÎȭÓ ÃÏÌÌÁÂÏÒÁÔÏÒÓȟ ÐÅÏÐÌÅ 

that have previously participated in 

their  workshops, ex or actual 

beneficiaries of FORMARE STUDIA 

services. The age of the target group 

was between 20 and 70 years. They 

worked in various fields: education, 

local government, law, engineering, 

etc. 

 

IES  Francisco Giner de ÌÏÓ 2þÏÓ ÉÓ ÁÎ 

education institution funded by 

Comunidad de Madrid which offers  a 

wide range of educational services  

in Alcobendas. It is a bilingual school 

where their  students learn both 

English and German and can study 

Secondary Education, Bachillerato, 

Vocational training, Adult education  

and  Distance learning. 

This project has been carried out in 

Adult Education with students 

attending Secondary School, 

Bachillerato and participating in 

Distance learning.  The main 

objective of Adult Education is to 

give former early leavers a second 

opportunity. It is hard to resume 

Project meeting in Rothesay, Scotland  

)ÎÓÔÉÔÕÔÏ ÄÅ %ÎÓÅđÁÎÚÁ 3ÅÃÕÎÄÁÒÉÁ  
Francisco Giner de los Rios, Spain 
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ÏÎÅǰÓ ÓÔÕÄÉÅÓ ÁÆÔÅÒ ÙÅÁÒÓ Á×ÁÙ ÆÒÏÍ 

school especially with the memories 

of failure. So most of the students 

wonder if they took the right 

decision, they question if it is worth 

coming back to school, because the 

effort they have to make is huge. 

They did not finish when they had no 

responsibilities and were younger, 

now often with family 

responsibilities and little time the 

challenge is fearful.  It is at this point 

when mentoring works wonders. 

They feel supported, understood, 

encouraged and it helps them do 

better in this new period. 

The institution was very helpful in 

the project since they  provided all 

kind of supports: space to promote 

the project and for our meetings, the 

permission to reschedule classes 

during our mobilities, make use of 

photocopies, paper, etc. and their  

colleagues at Giner have been 

essential to make the project a 

success. This was all  possible thanks 

to their help.  

The target group for the project was 

young adults  aged  18-25 years old. 

They were students who abandoned 

school early and returned in order to 

get further education and have more 

possibilities for  professional or 

social promotion. They gave up their 

studies because they  perceived that 

they had failedȟ ÔÈÅÙ ÄÉÄÎȭÔ ÆÅÅÌ ÌÉËÅ 

studying or they had to work to 

support themselves. Many of them 

lacked basic skills and their jobs are 

often limited to the service sector: 

stores, shops, telesales workers, 

bricklayers, delivery-person. They 

described their jobs as: precarious, 

temporary, low salary, unexpected 

shifts, unstable conditions, non 

motivating since it did not allow 

them to develop their skills. Through 

particpation in the course their 

working conditions changed a lot, 

some even becoming unemployed, 

they had to look for a new job and 

start something different. That 

meant difficulty in class attendances. 

Even if they were not satisfied with 

their jobs they ÃÏÕÌÄÎȭÔ  leave them 

because they belong to the lower 
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income groups and have no 

qualifications. Some of the students 

with an academic record had few 

academic achievements, some were 

from foreign countries like Africa, 

South and Central America, East 

Europe, and some had family 

responsibilities. 

 

 

 

 

-ÅÒÓÉÎ "ÏÚÙÁÚą (ÁÌË %øÉÔÉÍÉ -ÅÒËÅÚÉ 

delivers  various courses and 

education activities for  citizens of all 

ages and education levels. The 

courses the centre provides are 

literacy courses, socio-cultural 

courses and vocational-technical 

courses. The social and cultural 

courses enable the participants to 

gain  the information they need in 

general education subjects and 

reduce the social and cultural 

differences considering many are  

immigrants from other 

disadvantaged and rural cities in the 

neighbourhood. The vocational-

Project meeting in Bozyazi, Turkey  

-ÅÒÓÉÎ "ÏÚÙÁÚą (ÁÌË %øÉÔÉÍÉ 
Merkezi , Turkey  
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technical courses are arranged 

according to the requirements and 

necessities of the people of this 

region and  supplies employment  for 

them. As farming is a source of life in 

"ÏÚÙÁÚąȟ the centre delivers  farming 

courses. The foreign 

language courses in this 

centre were available 

for all ages to get the 

benefits of learning for  

active citizenship. There are  ICT 

courses that are aimed both at  adult 

and young learners. 

The institution offers quite a number 

of possibilities to their  

learners, with  staff 

experienced in all these 

different aspects of 

training (all of them are high school 

teachers) and are highly involved in 

adult learnersȭ issues and willing to 

help them make a better  life and 

experience lifelong learning.  

For the Caspan project, the 

institution  gave English lessons to 21 

school students. In the first year 

there were 11 students and in the 

second year, 10 students. They were 

all successful in passing their 

university entrance exam and 

continued  studying  English at their 

universities. 

Caspan Project  has  been  

carried out  in  the  banana  

fibre production  and  

processing. 24  women  

over  the  age  of  25 years 

old had  the opportunity  to  learn 

how  to  produce  and  process the  

banana  fibre. With  the  two  new  

machines  it  got  easier  so  the  

women  could  make 

new  products  such  as  

hats, bags, weaving rugs, 

decorative  handicrafts. 

Orders for fibre have been received 

from Istanbul. The products have 

been exhibited and sold in Mersin.   

The  visits  to partner  countries  

offered the participants the chance  

to  broaden their   knowledge  of  the 

ÈÏÓÔ ÃÏÕÎÔÒÙȭÓ  cultures and  to speak  

English as a  second  language. 



34 

 

Activities carried in the project  

The target goup was involved in different activities:   

1. Training sessions;  

2. Development of materials;  

3. Development and maintaining the adult support platform and network;  

4. Learning mobilities 

 

The training of the learner 

vÏÌÕÎÔÅÅÒÓ ȬÒÏÌÅ ÍÏÄÅÌÓȭ ÕÓÅÄ ÔÈÅ 

principle of mentor training as it 

fulfilled all the important training 

needs and skills required by a person 

who may be in a position of trust and 

had to act accordingly.  Four training 

sessions were delivered to the 

volunteers which included: defining 

a mentor and their attributes; 

listening and questioning and 

communication skills (verbal and 

non-verbal).  The communication 

activities helped the learners to 

ÕÎÄÅÒÓÔÁÎÄ ÔÈÁÔ ÉÔȭÓ not just verbal 

and written skills, but,  also includes 

body language and listening skills 

too. The mentoring sessions helped 

the learners understand the 

principles of mentoring, the 

importance of confidentiality and 

confidence to aid them with their 

role in the CASPAN project. 

As the project is learner driven, 

partners involved them in 

developing information materials, 

preparing training sessions and 

presentations, organizing outdoor 

activities, creating videos for 

advertising the project and 

mentoring good practice guides. The 

logo for the project was created by 

the Spanish partner. They  organised 

a contest for the logo in the Art class. 

Both students and teachers voted for 

the best one and the winner was the 

logo accepted by partners and used 

in the project. 

Except for face to face meetings, 

virtual communication was used, 

especially for individual consulting 

and questions. Emails and SKYPE 
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chat were the most used tools in this 

case. Partners used Facebook as a 

communication tool between them 

and with learners. The Czech partner 

created a closed Facebook group 

called CASPAN for partnership use, 

where the official language was 

English. The local volunteering 

groups created closed groups or 

Facebook accounts where they could 

use their national language. Here 

they also had  a lot of interaction 

with people inside and outside the 

target group. The learners have 

launched a lot of interesting topics, 

have posted news about cultural and 

scientific events,  have also 

supported each other with advice 

and  have also participated in various 

contests. 

Learners participated in 4 

learning mobilities and had the 

change to interact with peers, to 

exchange ideas and experiences. 

During the visits to partner 

countries, participants could 

experience the life style and the 

culture of the hosts and practise 

English as a foreign language. 

  

 

 

 

 

 

 

 

 

 

 

 

 

Pipe recital during Scotland project meeting  Spanish man disguised 

as Scotsman  

Experiencing 

camile 

riding in 

Turkey  

Beer tasting 

in Czech 

Republic  


